
	  
	  

Acquire	  
	  
Teacher	  Process	  
• Write	  learning	  goals	  
and	  objectives	  that	  
are	  aligned	  with	  
program	  learning	  
outcomes	  and	  
focused	  on	  real-‐
world	  
tasks/problem-‐
centered	  outcomes	  

• Pre-‐assess	  learners’	  
prior	  knowledge,	  
needs,	  attitudes,	  
values,	  etc.	  

• Activate	  learners’	  
prior	  knowledge	  and	  
stimulate	  motivation	  

• Develop	  instructional	  
strategies	  and	  
activities	  (readings,	  
lessons,	  
demonstrations,	  
quizzes,	  etc.)	  that	  are	  
aligned	  with	  
objectives	  that	  
learners	  will	  
complete	  before	  class	  	  	  

	  
Learner	  Process	  
• Prepare	  for	  class	  by	  
completing	  the	  
course	  learning	  
activities	  

• Be	  an	  active	  
learner—capture	  the	  
new	  knowledge	  
presented	  in	  the	  
course	  learning	  
activities	  

Expand	  
	  
Teacher	  Process	  
• Share	  ideas	  and	  
provided	  resources	  
concerning	  how	  
course	  content	  
could	  be	  expanded;	  
promote	  
elaboration	  learning	  
activities	  

• Organize	  learning	  
activities	  such	  as	  
collaborative	  group	  
discussions	  for	  
learners	  to	  discuss	  
issues	  before	  class	  

	  
Learner	  Process	  
• Actively	  participate	  
in	  collaborative	  
group	  discussions	  
and	  other	  
elaboration	  learning	  
activities	  

• Ask	  questions	  based	  
on	  acquired	  
learning	  and	  
conduct	  further	  
research	  to	  answer	  
questions	  

• Reorganize	  and	  
personalize	  
acquired	  learning	  to	  
develop	  meaningful	  
structure	  	  

• Confirm/disconfirm	  
whether	  past	  truths	  
are	  valid	  

	  

Apply	  
	  
Teacher	  Process	  
• Demonstrate/	  
show	  new	  
knowledge/skills	  
aligned	  to	  
learning	  goals	  
and	  objectives	  

• Integrate	  course	  
activities	  that	  
require	  students	  
to	  apply/do	  the	  
new	  knowledge	  
and	  skills	  to	  
complete/solve	  
the	  real-‐world	  
tasks/problem-‐
centered	  
outcomes	  

• Promote	  
experiential	  
(hands-‐on)	  
learning	  	  

• Coach/guide	  and	  
provide	  feedback	  

	  
Learner	  Process	  
• Participate	  in	  
learning	  
communities	  and	  
teach	  others	  

• Apply	  knowledge	  
and	  skills	  
learned	  to	  
solving	  real-‐
world	  
tasks/problems	  

	  

Evaluate	  
	  
Teacher	  Process	  
• Evaluate	  to	  
determine	  if	  the	  
learners	  
achieved	  the	  
learning	  goals	  
and	  objectives	  

• Review	  and	  
discuss/show	  
how	  new	  
knowledge/skills	  
can	  transfer	  to	  
other	  situations	  

• Give	  learners	  
opportunity	  to	  
reflect,	  discuss,	  
debate,	  etc.	  how	  
new	  knowledge	  
and	  skills	  can	  be	  
integrated	  into	  
their	  personal	  
lives	  

	  
Learner	  Process	  
• Conduct	  Self-‐
evaluation/	  
reflection	  

• Determine	  
degree	  personal	  
learning	  goals	  
and	  objectives	  
were	  achieved	  

• Try-‐out	  new	  
knowledge	  and	  
skills	  in	  new	  
situations	  and	  
contexts	  

Ongoing	  
Tasks/Activities	  
	  
Teacher	  Process	  
• Be	  innovative	  in	  trying	  new	  
teaching	  methods	  and	  
learning	  technologies	  

• Conduct	  frequent	  CATs	  
(Classroom	  Assessment	  
Techniques)	  during	  the	  
learning	  process	  

• Reflect	  and	  revise	  course	  
materials	  and	  strategies	  as	  
needed	  

• Ensure	  learners	  develop	  
autonomy,	  critical	  thinking,	  
independence,	  and	  lifelong	  
learning	  skills	  

• Ensure	  there	  is	  instructional	  
alignment	  between	  
objectives,	  instructional	  
strategies,	  and	  evaluation	  

• Develop	  a	  personal	  
connection	  with	  each	  learner	  

	  
Learner	  Process	  
• Reflect	  and	  constantly	  
improve	  lifelong	  learning	  
skills	  

• Use	  self-‐regulated	  learning	  
strategies	  

• Respect	  others	  and	  apply	  
social	  intelligence	  skills	  

• Understand	  one’s	  own	  
identity	  and	  values	  

• Seek	  help	  if	  necessary	  
• Teach	  and	  help	  others	  
• Be	  innovative	  in	  trying	  new	  
learning	  strategies	  and	  
technologies	  
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Introduction, Overview, and Rationale of the  
Personalized Active Learning Model (PALM) 

Dixie State University  11Feb2016 Draft 
 
The Personalized Active Learning Model (PALM) was developed by the Dixie State University (DSU) 
New Faculty Training Steering Committee and the DSU Promoting Student Success Summit Steering 
Committee in collaboration with the Center for Teaching & Learning during the summer of 2015. The 
primary purpose of this model is to promote a more learner-centered, active learning approach to 
teaching and learning on the DSU campus, i.e., to help faculty members develop and deliver 
instruction to ensure learners are actively and effectively engaged in the learning process.   
 
Overview of PALM 
 
In a nutshell, PALM is a suggested sequence of instructional and learning events at the unit or lesson 
level for teaching course topics and achieving learning outcomes using an active, engaged learning 
approach. The model involves the teacher (and in some learning situations the teacher in collaboration 
with the learners) selecting a real-world task or problem to solve or complete during the course and at 
the unit or lesson level (the center of the PALM graphical model on page 1).  The teacher and the 
learners follow a simple four-step process in completing the real-world task or solving the problem: a) 
acquire, b) expand, c) apply, and d) evaluate.  This four-step process can be used during a class period 
or for a unit or module that may last several weeks and is an example of the construct of “Flipping the 
Classroom.”  While completing the four-step process, the teacher and learners are involved in several 
ongoing principles, activities, and approaches: a) reflecting and making revisions, b) being innovative 
by trying new ideas or approaches, c) using new learning technologies, and d) being person-centered 
by making a personal connection between the teacher and learners. 
 
The center of the PALM teaching/learning model (see the graphic of the PALM model on page 1) is 
focused on learners solving a real-world task and/or problem.  When learners know that they are 
solving real-world tasks/problems it increases their motivation to learn.  They can see the value in 
learning the content of the course in order to solve real-world tasks/problems that they will be solving 
in their future careers and/or life experiences.   
 
Circling the core center (task/problem-centered learning outcomes) of the model is a four-step 
instructional/learning process that teachers/learners complete: acquire, expand, apply, and evaluate. 
For each step in the learning process, specific teacher processes and learner processes are described 
(see page 1) to explain some of the things that teachers and learners do in this model.  
 
In the acquire step, learners complete course learning activities (readings, self-instructional lessons, 
lecture captures, etc.) before class to capture (learn) the new knowledge/skills presented in the learning 
activities.  It is critical for the teacher to do several tasks during this phase before the class meets, i.e., 
to prepare the learning activities, pre-assess learners’ prior knowledge, needs, attitudes, etc., activate 
prior knowledge and stimulate motivation, etc.   
 
During the expand step, the learners make their new knowledge/skills grow.  They ask questions 
related to things they have learned and conduct further research to answer their questions.  The teacher 
provides opportunities for the learners to elaborate on what they learned in the acquire phase and 
organizes group discussions for learners to discuss issues and grow their new knowledge.   
 
In the apply step, learners apply the new knowledge/skills they have learned to solving the real-world 
tasks/problems identified in the core center of the learning model.  The teacher uses class time to 
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demonstrate and apply how to use the new knowledge/skills that learners have acquired to solve real-
world tasks/problems.  The teacher provides opportunities for practice with feedback that may involve 
experiential and/or service learning opportunities.   
 
In the last step, learners self-evaluate and reflect to determine the degree they achieved the learning 
objectives and incidental learning outcomes they achieved.  The teacher conducts assessments to 
determine the degree the learners achieved the learning objectives and encourages the learners to 
integrated their new knowledge/skills into their personal lives and transfer what they have learned to 
new situations/contexts.  
 
As the teachers/learners complete this learning sequence, several key principles and activities should 
be ongoing and occurring, such as: being innovative, using effective learning technologies, reflecting 
and making revisions, and using person-centered strategies.  Teachers and learners are encouraged to 
be innovative in trying new methods, techniques, and strategies in the learning process.  They are 
encouraged to try new learning technologies to make learning more effective, efficient, and engaging. 
The teaching environment should be person-centered, i.e., enriching learner’s lives—one person at a 
time—and focused on each learner’s needs and creating a personal connection with learners on an 
individual basis.  During the learning process, teachers and learners should reflect often on their 
progress and make necessary revisions/modifications. 
 
Examples of PALM 
 
Below are two examples of how the PALM approach could be implemented in a course at the unit or 
lesson level to promote more active learning.  The first example is a rather simple illustration and the 
second example provides more detail. 
 
Example 1: Pickleball Course Lesson 
 
This simple example is from a lesson in a course entitled “Beginning Pickleball.”  The learning goal 
for the course is: Given the course materials and the necessary pickleball equipment, the learner will be 
able to apply the knowledge and skills they acquired in the course to play in a completive Doubles 
Pickleball Tournament (at the beginners level).  This one-credit hour course is taught in a Face-to-Face 
format using a Learning Management System (Canvas).  The course consists of six units and several 
lessons within in each unit. 
 
In the unit called The Serve, one of the learning objectives is: In a regulation-size pickleball court and 
using regulation pickleball equipment (e.g., paddle, ball) the learner will be able to demonstrate a 
proper serve (following United States of America Pickleball Association [USAPA] rules) by serving 
three out of five serves into the proper service area of the court.   
 
In the acquire step, the teacher first conducts preassessment to determine students’ prior knowledge 
and their motivation to play in a competitive pickleball tournament.  The teacher posts videos of a 
person demonstrating each of the three types of serves: the high soft serve, the power serve, and the 
soft angle serve.  Students are required to view these videos on the course website in Canvas before 
class.  The teacher provides practice opportunities in Canvas for the students to identify the three types 
of serves by showing a video of a person demonstrating a serve and then requiring the student to 
identify which type of serve was being demonstrated in the video.  The course website also includes 
the USAPA rules for the serve.  A practice quiz (with feedback) on the rules for serving is provided for 
the students. Students must complete a graded quiz on the rules of serving and identifying the three 
types of serves before the first class period of this lesson. 



	  

	  

4	  
 
During the expand step, students are required to research additional tips on serving the ball.  Students 
should write a brief report (at least 500 words) summarizing what they learned from their research that 
will help them improve their serve.   
 
During the class time, the teacher asks individual students questions about the rules of serving the ball 
(this is a form of formative evaluation and review).   The teacher then demonstrates each of the three 
types of proper serves, focusing on common errors people often make when serving.  Students are then 
paired together (two people) and practice the three types of serves on the court.  The paired 
companions give feedback to each other as they practice.  The teacher also gives individual feedback 
to each person in the class during the practice.  Students practice the serve for the remaining time of 
the class period.  During the practice time, the teacher notices that students seem to have a challenge 
with the soft angle serve.  She demonstrates several strategies to help the students successfully master 
this serve. 
 
For the next two class periods, the teacher spends 15 minutes allowing the students to practice (in 
pairs) the serve providing individual feedback to each student.  On the fourth class period after the 
introducing the serve, the teacher conducts an individual assessment for each student to determine if 
they can achieve the learning objective.  Using a regulation court and pickleball equipment, the student 
is given five balls and instructed to serve at least three of the five balls into the proper service area of 
the court following USAPA rules. 
 
The simple example above illustrates some of the key principles and components of the PALM 
approach to promote active learning interactions with students.  For example, the learning goal of the 
course represents a real-world, problem-centered learning outcome.  As a result of completing the 
pickleball course, many students will participate in competitive pickleball tournaments.  The specific 
unit learning objective is also focused on a problem-centered outcome—being able to execute a proper 
serve.  As the teacher and students complete the four steps in the PALM model (acquire, expand, 
apply, and evaluate), there are several ongoing key principles and activities occurring.  For example, 
the teacher tries to be person-centered by learning the names of each individual student and using their 
names when providing feedback to the students.  The teacher and students are also using innovative 
learning technologies by posting video demonstrations on Canvas and other learning materials that 
students complete before coming to class so class time can focus on applying the knowledge they 
learned from the course materials in Canvas.  The teacher and students were actively involved in 
reflection and making revisions.  Students were asked to reflect on what they learned when they 
researched other tips for serving the ball and then wrote a brief report summarizing what they learned.  
During this lesson, the teacher also reflected on how well the instruction and learning was progressing 
and made frequent changes to more effectively accommodate the needs of the students, e.g., the 
teacher recognized that students where having a hard time mastering the soft angle serve during 
practice so he demonstrated additional strategies to help the students master this serve.   
 
Example 2: Instructional Project Management Course Lesson 
 
This example is from a lesson in a course entitled “Instructional Project Management.”  The learning 
goal for the course is: Given the course materials and the necessary software and hardware, the learner 
will be able to use project management procedures, principles, and skills to develop an instructional 
product (an hour long module that is instructionally aligned). The learner will achieve a score of 70 
percent or higher.  This three-credit hour course is taught in a Face-to-Face format using a Learning 
Management System (Canvas).  The course consists of five units and several lessons within in each 
unit. 
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In the unit called Project Planning, one of the learning objectives is: Given the course materials and the 
necessary software and hardware and a complete project plan, the learner will be able to develop a 
Microsoft Project 2013 document (including a WBS, resources, deadlines for all the tasks, etc.) for 
executing, monitoring, controlling, and closing the project plan.  The learner will achieve a score of 70 
percent or higher on the Microsoft Project 2013 document he/she submits.  To accomplish this learning 
objective, the example below illustrates how a teacher used the PALM approach to teach this lesson.  
 
Acquire.  In this step, the teacher and the learners are involved in several activities before the actual 
class period.  One of the primary purposes of this step is to help learners acquire the necessary 
background knowledge and skills necessary to complete the learning objective. 

• The teacher pre-assesses to determine learners’ prior knowledge of project management 
software applications and their specific knowledge concerning the software application 
Microsoft Project 2013 using a Google Forms survey. 

• The learners read Chapter 2 in textbook on the basic features of Microsoft Project 2013 and 
how to create a simple Project 2013 document.  Learners will recognize the difference between 
using a spreadsheet (like Excel) and a Project Management software application (like Microsoft 
Project 2013) to track and monitor a project. 

• The teacher develops course materials using Camtasia (a screencasting software application) 
that introduces students to Microsoft (MS) Project 2013 and the key capabilities of MS Project 
2013 that make it more effective than Excel to track and monitor a project (before using the 
PALM model, the teacher used to use the lecture time in class to introduce MS Project 2013 
and the difference between MS Project 2013 and Excel). The teacher makes these course 
materials available in Canvas so students complete them before the class period.  One 
advantages of providing these course materials online in Canvas (rather than showing the class 
in a lecture format) is that students can repeat the step-by-step instructions as often as they need 
to acquire the knowledge and skills (in a class lecture format, they would only be able to see 
the process one time and not be able to repeat it).   

• Learners take a quiz in Canvas that is due at midnight before the class period that assesses their 
knowledge and skills they acquired from the textbook and course materials. 

 
Expand.  As in the previous step (the Acquire step), in this step the teacher and learners are involved in 
several activities before the actual class period.  This step gives learners the opportunity to expand or 
grow the knowledge and/or skills that they acquired in in the previous step. 

• The teacher sets up a discussion board in Canvas for collaborative groups to work together.  
The teacher assigns learners to work in collaborative groups of between three to four people.  
The teacher gives instructions for each collaborative group to research a project management 
software application and write a brief report summarizing their research (name of the software, 
costs, advantages, disadvantages, etc.) and post this report in the discussion board.  This 
activity is completed before the class period.  This collaborative group activity is graded based 
on a rubric in Canvas. 

• Each learner submits at least two questions they had while completing the activities in the 
Acquire step and then conducts some simple research to answer those questions, e.g., searches 
the web, emails the teacher, asks a fellow student, etc.  The activity is graded using a rubric in 
Canvas.  

 
Apply.  In this step the teacher demonstrates to the class how to achieve the learning objective, i.e., to 
develop a Microsoft Project 2013 document based on a project plan focusing specifically on problems 
and issues students usually encounter and gives the learners the opportunity to practice developing a 
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Microsoft Project 2013 document based on a project plan and provide learners feedback during the 
practice. 

• The teacher demonstrates in class how to use the information from a project plan to create a 
MS Project 2013 document to track and monitor a project.  The demonstration focuses on 
problems and errors students usually make in accomplishing this task.   

• As collaborative groups, learners use a new project plan given to them by the teacher and 
develop a MS Project 2013 document to track and monitor a project.  The teacher gives 
immediate feedback to the groups during class as the groups complete this task. 

• During class, students use a new project plan given to them by the teacher to individually 
develop a MS Project 2013 document to track and monitor a project.  The learner seeks help 
from others in the collaborate group they were working with and the teacher also provides 
individual feedback.  The teacher knows each of the students by name and uses their names 
when providing individual feedback. 

• During the individual practice time, the teacher notices that many students are confused in one 
particular step in the activity.  She creates a simple screencast video using Camtasia to illustrate 
how to successfully complete this step and then posts the video on the course website in Canvas 
so students can see an example of how to successfully complete this step. 

• These activities described above take four class periods to complete. 
 
Evaluate. Evaluation typically occurs following the Apply step to determine if the learners achieved 
the learning objective, but can also be used in the previous three steps.  For example, a) evaluation is 
conducted in the Acquire step to determine how well the learners acquired the necessary background 
knowledge and skills via the quiz, b) it is conducted in the Expand step to assess the students’ answers 
to their questions, and c) formative evaluation is conducted in the Apply step to determine what topics 
or outcomes are unclear to the students.    

• Encourage learners to reflect on their learning.  After demonstrating to the class how to develop 
a MS Project 2013 document based on a project plan, the teacher asks the learners to reflect on 
how they would use project management software in their professions, or even their personal 
lives.   

• During the class, use a Classroom Assessment Technique (CATs) by asking the students to 
respond to the question “What was the muddiest point (most unclear point) in the class today?” 
using a student-response system such as Polleverywhere.com. 

• During the class time and in the computer lab, assess the students to determine the degree they 
achieved the learning objective of the lesson by giving each individual learner a new project 
plan and have them develop a MS Project 2013 document based on the project plan. 

• The teacher provides individual feedback to each student on the MS Project 2013 document 
they submitted. 

 
Like the pickleball lesson example, the project management lesson example above illustrates some of 
the key principles and components of the PALM approach to promote active learning interactions with 
students.  For example, the learning goal of the course represents a real-world, problem-centered 
learning outcome—learning to manage an instructional development project is a critical task for 
instructional design professionals. The specific unit learning objective is also focused on a problem-
centered outcome—being able to develop a MS Project 2013 document based on the information 
provided in a project plan.  As the teacher and students complete the four steps in the PALM model 
(acquire, expand, apply, and evaluate), there are several ongoing key principles and activities 
occurring.  For example, the teacher is person-centered and makes an individual connection with each 
student by learning their names and using their names when calling on them in class and providing 
feedback.  The teacher is using advanced learning technologies by using screencasting software to 
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record procedural tasks (such as how to enter personnel resources in MS Project 2013) and posting 
these videos on the course website in Canvas.  By having these videos available online, students are 
able to review the videos multiple times until they master the particular task.  The teacher and students 
were reflective and made appropriate revisions based on their reflections.  For example, during this 
lesson, the teacher reflected on the effectiveness of the instruction and learning and made changes in 
the instructional materials to more effectively accommodate the needs of the students, e.g., the teacher 
recognized that students were confused with one particular step so she created a new screencasting 
video to help students complete this step.   
 
Rationale 
 
In a survey that was administered in May, 2015 by the DSU Institutional Research Office to all DSU 
faculty, 76 percent of the faculty who responded (n=178) to the survey indicated that they use lectures 
in most or all of their courses (48% said they use lectures in all of their courses and 28% said they use 
lectures in most of their courses).  Classroom lectures, as a teaching methodology, generally reflects a 
teacher-centered approach to teaching in which students focus on the teacher and exclusively listen and 
take notes during the lecture.  While some faculty members do integrate active learning strategies in 
their lectures, many faculty do not resulting in students adopting the role of passive learners. 
 
In contrast to a teacher-centered approach, in a learner-centered (also called student-centered, active 
learning, engaged learning, etc.) approach both teachers and learners play an active role in the learning 
process.  Learners are actively engaged in the learning process and they are responsible for their own 
learning.  Active learning is an approach to instruction in which students engage the material they 
study through reading, writing, talking, listening, applying, reflecting, etc. Active learning stands in 
contrast to "standard" modes of instruction in which teachers do most of the talking and students are 
passive.   
 
“Students and their learning needs are at the center of active learning. There are many teaching 
strategies that can be employed to actively engage students in the learning process, including group 
discussions, problem solving, case studies, role plays, journal writing, and structured learning groups. 
The benefits to using such activities are many, including improved critical thinking skills, increased 
retention and transfer of new information, increased motivation, and improved interpersonal skills. 
 
“Using active learning does not mean abandoning the lecture format, but it does take class time. 
Lecturers who use active learning pause frequently during the period–once every fifteen minutes or so–
to give students a few minutes to work with the information they're providing. They may ask students 
to respond to a question, to summarize important concepts in writing, or compare notes with a partner. 
For some lecture-based classes, using active learning may be a bit more challenging because of class 
size or room limitations such as fixed seating. Breaking students into groups under these circumstances 
may not be possible, but other strategies such as individual writing or paired activities are quite 
possible and lead to good results” (Center for Educational Innovation, University of Minnesota, n.d.). 
 
The research literature shows that a learner-centered/active learning approach to teaching and learning 
in higher education results in increase student success and more effective student learning for 
particular learning outcomes.  For example, in a recent meta-analysis of 225 studies that compared 
STEM classes taught using various active learning approaches with classes taught via lecture, the 
results indicate “that average examination scores improved by about 6% in active learning sessions, 
and that students in classes with traditional lecturing were 1.5 times more likely to fail than were 
students in classes with active learning” (Weiman, 2014).  Concerning the results of this meta-analysis 
study, Wiemer (2015) states “The findings of the meta-analysis aren’t are all that unexpected. Study 
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after study, not just in the STEM fields, but pretty much across the board, have reported findings that 
favor active learning approaches over lecture.” 
 
Best practices for teaching and learning in higher education consistently advocate a learner-centered 
approach.  For example, the Faculty Center for Teaching and Learning at Missouri State University 
(n.d.) lists 16 Best Practices for Teaching and Learning on their website.  The first best practice that is 
listed states: “Effective learning is supported when students are actively engaged in the learning 
process.”  In addition, the National Education Association lists several best practices for teaching and 
learning (Fink, n.d.).  One of their best practices listed states: “A systematic, learning-centered 
approach to course design offers the only chance we have to ensure that the majority of students have a 
significant learning experience.” 
 
The specific goal or desired outcome of developing the PALM model was to create a model at DSU 
that a) assists new faculty and current faculty to develop effective, efficient, and engaging instruction 
and meets the needs of DSU’s diverse student body, b) promotes student success by helping students to 
succeed academically, emotionally, and socially and choose to stay in school, c) provides a powerful 
task/problem-centered teaching approach to help current full-time, part-time, and adjunct faculty use a 
learner-centered, active learning approach; and 4) creates a powerful “brand image” that enables DSU 
to connect with and attract open enrollment students who are served by the university. 
 
Members of the DSU New Faculty Training Steering Committee and the DSU Promoting Student 
Success Summit Steering Committee feel that promoting the PALM model can have a significant 
influence in transforming the teaching and learning culture at DSU from less of a teacher-centered 
approach to more of a learner-centered approach.  However, effective active learning (learning 
experiences designed to achieve specific learning outcomes) needs to be aligned with course outcomes 
and assessment.  Simply integrating active learning strategies not aligned directly to course outcomes 
and assessment will have little, if any, effect on change at the university.  The PALM model could 
create a powerful “branding image” of DSU that would convey to prospective and current students that 
they will have personalize, active learning experiences in their courses instead of traditional lecture-
based courses. 
 
There are several examples of universities that have used an active learning model or engaged learning 
principle/theme to change the learning culture from a teacher-centered approach to a learner-centered 
approach.   For example, the Manager of the Instructional Development Office at Brigham Young 
University-Idaho stated (D. Barker, personal communication, May 9, 2015) that the most effective 
thing that he has done and that has had the most impact on transforming the learning culture at BYU-I 
from a teacher-centered approach to a learner-centered approach has been to develop and integrate a 
learning model for faculty and students that focuses on engaged learning (BYU-Idaho, n.d.).   
 
Another example is how Utah Valley University (UVU) has transformed their teaching and learning 
culture to a learner-centered approach over the last several years because of the university’s focus on 
the theme/principle of “Engaged Learning.”  UVU has done an excellent job of branding their 
university as an engaged learning institution.   The Associate Director of the Faculty Center for 
Teaching Excellence stated (U. Sorensen, personal communication, May 9, 2015) that when 
prospective students consider enrolling at UVU, they immediately think that their courses are going to 
actively engage them in the learning process—they will not have to listen to lectures in their courses.  
Because UVU has branded engaged learning so well, students expect their professors to use a learner-
centered approach in their courses (Utah Valley University, n.d.). 
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The PALM model can be a very effective tool in helping DSU to transform the teaching and learning 
culture from a teacher-centered approach to a learner-centered approach.  PALM was developed based 
on principles of teaching and learning best practices (e.g., Office of Faculty & Organizational 
Development at Michigan State University, n.d.; Faculty Center for Teaching and Learning at Missouri 
State University, n.d.; National Education Association, n.d.), the teaching and learning research 
literature and instructional theories (e.g., Merrill, 2013; Smith & Ragan, 2005; Morrison, Ross, 
Kalman, & Kemp, 2102; Weimer, 2013; Fink, 2013), and other teaching and learning models used at 
other universities (e.g., BYU-I, n.d.; Utah Valley University, n.d.; Northcentral University, n.d.).  The 
PALM model is not, however, an “all-in-one” model that should be used for all teaching and learning 
situations and contexts.  It is a simple, easy to use model that can be used to help faculty implement 
effective principles in a step-by-step process to promote a learner-centered and task/problem centered 
approach to learning.  Faculty members are not required to use this model in their courses—is a 
resource to help and assist them if they so choose to use it.  There are several other teaching and 
learning models that faculty may already be using (such as problem-based learning, project-based 
learning, etc.) that they have found successful in promoting a learner-centered/active learning 
approach. 
 
PALM is based on several key principles.  Below are some of the major principles: 

1. Everyone is a learner and a teacher. 
2. There should be instructional alignment (match) between the course objectives, instructional 

strategies, and evaluation. 
3. Learners learn more when a) the instruction is centered on relevant, real-world tasks or 

problems, b) they are directed to recall prior knowledge, c) the new knowledge/skills is 
demonstrated to them in the context of real-world tasks or problems, d) they perform real-
world tasks/problems and received feedback, and e) they are encouraged to integrate what they 
have learned into their life (Merrill, 2013). 

4. Person-centered teaching begins with creating personal connections with learners on an 
individual basis. 

5. Experiential and service learning opportunities and the application of course concepts enables 
learners to enrich their lives and reinforces the learning process and the moral obligation of 
learners to society. 
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