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Session Learning Objectives 

Topic 1: Doing Assessment as if Teaching and Learning 
Matter Most. 

• Learning Objective: Discuss the “Four Pillars of Transformative 
Assessment” and present 10 guidelines for assessing as if learning 
matters most. 

Topic 2: Developing Effective Assignments for Course and 
Program Assessment. 

• Learning Objective: Employ course assessment approaches that 
are integral to the teaching and learning process and achieve 
program assessment objectives. 

Topic 3: Using Assessment to more Effectively Teach 
• Learning Objective: Briefly share several techniques to bring 

assessment into the classroom to enhance your teaching while 
satisfying the assessment expectations on campus. 

 



DOING ASSESSMENT AS IF 

TEACHING AND LEARNING 

MATTER MOST. 

 
Discuss the “Four Pillars of Transformative Assessment” 
and present 10 guidelines for assessing as if learning 
matters most. 

Derrick Esplin, CPA, CMA 

 



4 Pillars of Transformative Assessment 

• Build Shared Trust: Begin by lowering social and 
interpersonal barriers to change. 

 

• Build Shared Motivation: Collectively identify goals 
worth working toward and problems worth solving – and 
consider the likely costs and benefits. 

 

• Build a Shared Language: Develop an understanding of 
new concepts needed for transformation. 

 

• Build Shared Guidelines: Develop a short list of 
research-based guidelines for using assessment to 
promote learning. 



10 Guidelines for Assessing As If Learning 

Matters Most 
 

If learning really matters most, then our assessment 
practices should help students develop the skills, 
dispositions, and knowledge needed to: 

 

• Engage actively in their academic work.  

• Set and maintain realistically high, and personally 
meaningful expectations and goals. 

• Provide, receive, and make use of regular feedback. 

• Become aware of their values, beliefs, preconceptions 
and prior learning and be willing to unlearn when 
necessary. 

 



10 Guidelines for Assessing As If Learning 

Matters Most (Cont.) 
• Work in ways that stretch their present learning style and 

level of development. 

• Seek and find connections to real-world applications of 

what they’re learning. 

• Understand and value the standards and methods by 

which they are assessed and evaluated. 

• Work regularly and productively with academic staff. 

• Work regularly and productively with other students. 

• Invest as much engaged time and high-quality effort as 

possible in academic work. 



DEVELOPING EFFECTIVE 

ASSIGNMENTS FOR COURSE 

AND PROGRAM 

ASSESSMENT. 

 
Employ course assessment approaches that are 
integral to the teaching and learning process and 
achieve program assessment objectives. 

Brenda Armstrong RDH MDH 



Why Assignments? 

 

 

“…the most compelling reason for turning to assignments 

as a vehicle for assessment—assignments are not only a 

source of rich evidence about student learning, they are 

also pedagogically powerful—sending signals to students 

about what faculty think matters, and about what they 

expect from students.” 

 

 

 
Hutchings, P., Jankowski, N.A., Ewell, P. T. (2014) 



Is the Assignment Worthwhile Use of 

Learning Time?  

 

“Consider carefully 

whether the time 

students put into your 

assignment will yield an 

appropriate payoff in 

terms of their learning.” 

 

 
Suskie, L (2009) 



Does it help the learner achieve a 

program learning outcome? 
“The key to determining 
the adequacy of a given 
assignment to 
demonstrate mastery is to 
revisit the action verbs 
that describe the 
competency itself. If the 
task posed by the 
assignment does not 
require the student to 
concretely perform the 
required action, it is not 
adequate.” 

Ewell, P. (2013) 



Assignment Design 

• Purpose and Alignment 

• Clarity and Communication 

• Value for Learning  

• Scaffolding  

 

 

 
National Institute for Learning Outcome Assessment. (Accessed: 2016, March 9) 



Assignment Design  

 

• Motivation and Engagement  

• Assessment Rubrics and 

Criteria  

• Ongoing Development and 

Improvement  

 

 

 
National Institute for Learning Outcome 

Assessment. (Accessed: 2016, March 9) 



Embedding Assessment 

• “Signature” course 

assignments if 

designed correctly and 

effectively could have 

assessment 

embedded within the 

assignment to answer 

program learning 

outcomes. 

Adelman, C. (2015) 

Ewell, P. (2013) 



Mapping Outcomes 

Course DSU 

Core 

Theme 

Program 

Learning 

Outcome 

Course 

Learning 

Outcome 

Assessment 
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Target 

Or  

Benchmark 



USING ASSESSMENT TO 

MORE EFFECTIVELY TEACH 

 
Briefly share several techniques to bring assessment 
into the classroom to enhance your teaching while 
satisfying the assessment expectations on campus. 

Samuel Tobler, PhD 

 

 



Student’s Learn What They’re Graded On 

• How to train a killer whale to jump over a bar 

• Increase bar height slowly 

 

 

 

 

 

• Help students know what you expect 

 



Muddiest Point 

• “What is the muddiest point in this topic? That is, what is 

least clear to you?” 

 

• Helps students find problem spots 

• Helps instructors know what is difficult 

 

Using the Muddiest Point: 

• Occasional use 

• Collect and consolidate 

• Adjust course as needed 

• Emphasize student responsibility for learning 

 



Background Knowledge Probe 

• Ask student to identify levels of knowledge on topics 

• Often used to check prerequisites 

• Collect at beginning without names 

• Adjust course 

 

Using Background Knowledge Probe 

• Helps keep course aligned with curriculum 

• Helps students know what they will learn 

• Anticipate future difficult subjects  



Let’s Play A Game 

•Given  the 

1 

 

2 

 

3 

 

following 

4 

 

5 

 

6 

 

 

7 

 

8 

 

9 



What number is THIS? 

2   6   1   5   3 



The TRICK: # pad on phone 

1   2   3 

4  5  6 

7   8 9 
• Faculty KNOW what we will assess on 

• Teach that and students will know as well 



QUESTIONS? 
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